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	Title & Language
	Society and Culture in the English-Speaking World: Europe and Africa (language of instruction: English)

	Organising faculty
	Faculty of Management & Organisation
European Studies & Communication Management (ESCM)

	Contactperson
	Yvonne Overdevest, Y.Overdevest@hhs.nl

	Type of class arrangement
	Type E

	General objectives
	Upon successful completion of this course, students are able to: 
Apply specific political, economic or societal knowledge of the major countries in which English is used as a first language, when in a future exchange or employment situation.  
Gain a better understanding of modern English-speaking countries by having examined historical and recent events that impact the current economy, politics and society. 
Gain a better understanding of modern English-speaking countries by examining political and societal events and placing them in the context of recent developments that may have a global impact. 
Observe and better understand economic, political and societal differences and similarities between modern English-speaking countries and the student’s own country, in order to function more optimally in an exchange or employment situation.  
Further, this course focusses on the 21st Century skills that today’s students need to succeed in their careers in the Information Age. Per category of 21st Century skills:

Learning Skills: Critical thinking, Creativity, Collaboration, and Communication. Upon completion of the course critically thinking students are able to reject assumptions and delve deeper into issues discussed in the course. Learning creativity empowers students to see concepts in another light. Students are able to collaborate on group research and communicate by means of presentations, audiovisual products and other digital means. 
Literacy Skills: Information Literacy, Media Literacy, and Technology Literacy. Upon completion of the course, students are able to understand facts and data, identify publishing methods and source while distinguishing between those that are credible and those that are not, and make competent use of technologies and media to present information. 
Life Skills: Flexibility, Leadership, Initiative, Productivity, and Social Skills. Upon completion of the course, students have gained experience working in intercultural groups, working within time constraints, and working efficiently. 

	Summary of contents
	The course introduces students to the study of society and culture. The enduring value of comprehending how society and culture interact is to help students situate peoples' lives and important events in broader social contexts by understanding how political, economic, and cultural forces constitute social, political and economic life. This course explores aspects of social and cultural  life as well as social processes and structures. Topics covered include: immigration, race and ethnicity, class stratification, popular arts, and literature. We will be exploring societal and cultural aspects of Britain, Northern Ireland and Scotland, Ireland, Nigeria, and South Africa.

	Competency levels
	Students who have followed the course will have a basic general knowledge and an understanding of the cultural backgrounds and political structures of parts of the countries covered.
The Learning skills, Literacy skills and Life skills acquired in this course will contribute to the 21st Century skills that today’s students need to succeed in their careers in this Information Age.
Students will have been exposed to and gained user experience in many new and innovative digital technologies, platforms and sources of information that companies and organizations use. 
Students will be familiar with products such as reports, various presentation tools, and digital documentation/communication such as in Google Drive and Slack.

	Indication of target group
	This course is to be offered to students studying at summer school. 

	Entry requirements
	Students following the course should be able to speak and write in English at a reasonably high level (between CEF level B2 and C1, approaching fluency).

	Teaching methods + studyload
	The course will follow a lecture-seminar format. Students will be introduced to key points in lectures and during the workshops discuss their own visions on the basis of prepared materials and research.
The study load is 32 credit hours.

	Contact hours
	4 contact hours per day in the form of lecture, workshops. The course will run for 8 days (Tuesday - Friday for two weeks). 

	Description of tests and minimum pass rate
	The course will be assessed by means of a portfolio (P/F) and a written research report (grade). As the assessment consists of several partial tests, the result of the test will only be determined if:
· the student has achieved a ‘pass’ mark for all partial tests marked on the basis of a ‘pass’ or ‘fail’, and
· the student has at least achieved a grade of 5.5 for the research report

	Miscellaneous
	This course will be offered in English.




Table of contents
Day 1: INTRODUCTION	6
1. Lecture: Introduction to the course	6
2. Preparation for the workshop Societal issues in the rest of the English-speaking world	6
Related readings	6
Day 2: HISTORY	7
1. Preparation and assignments for the lecture: A brief history of Britain in a modern context	7
2. Preparation and assignments for the workshop: History of the United Kingdom 1918 - today	7
Related reading	7
Day 3: BRITISH IDENTITY	9
1. Preparation and assignments for the lecture: British Foreign Policy	9
2. Preparation and assignments for the workshop: British identity	9
Related reading	9
Day 4: BRITISH ARTS	10
1. Preparation and assignments for the lecture: (British Contemporary) Art	10
2. Preparation and assignments for the workshop: United Kingdom and Ireland: Art	10
Related reading	10
Day 5: IRELAND	12
1. Preparation and assignments for the lecture: Modern Ireland in a historical context	12
2. Preparation and assignments for the workshop: Irish songs and poetry Only songs?	12
Related reading	12
Day 6: SCOTLAND	13
1. Preparation and assignments for the lecture: Scottish History and Society	13
2. Preparation and assignments for workshop: Scottish identity	13
Related reading	15
Day 7: SOUTH AFRICA	16
1. Lecture: South African Society	16
2. Preparation and assignments for the workshop: SA Protest songs	16
Related readings	16
Day 8: NIGERIA	18
1. Lecture: Nigerian (English-speaking) culture and society	18
2. Preparation and assignments for the workshop: Nollywood: de Nigerian film industry in a global economic context	18
Related reading	18
ASSESSMENT OVERVIEW	19
1. Workshop preparation	19
2. Personal Response questions:	19
3. Research report:	20
Appendix 1: Research Report: Society and Culture in the English-Speaking World	23

[bookmark: _Toc26357545]
Day 1: INTRODUCTION

[bookmark: _Toc26357546]1. Lecture: Introduction to the course

[bookmark: _Toc26357547]2. Preparation for the workshop Societal issues in the rest of the English-speaking world

The British Empire has been described as “the Empire where the sun never sets”. During this course, a number of countries having belonged to this empire have been examined. For this workshop, you will look at some of the other former British colonies using some of Gidden’s the sociological categories. Your teacher will assign to you a country and a sociological category. Conduct research into this topic using newspaper articles, NGO websites and other sources and answer the following questions:

1. Summarise the general situation in your own words (so no complete copy-pasted texts)
2. Historically, how did the current situation come into being?
3. What are the effects of the situation on a national and international level?
4. What are prominent people/activists/NGO’s doing about the situation?

Summarise your findings and upload them in a document onto the relevant place on the Padlet created for this activity.

Groups will be formed in the first workshop.

[bookmark: _Toc26357548]Related readings
Diamond, J. M. (1998). Guns, germs and steel: a short history of everybody for the last 13,000 years. Random House.
Martinussen, J. (2015). Society, state and market: A guide to competing theories of development. HSRC Publishers.
Palmer, R. R., Colton, J., & Kramer, L. (2019). A History of the Modern World, Volume 1 & Volume 2. McGraw-Hill Higher Education.
Pennycook, A. (2017). The cultural politics of English as an international language. Routledge.


[bookmark: _Toc26357549]Day 2: HISTORY 

[bookmark: _Toc26357550]1. Preparation and assignments for the lecture: A brief history of Britain in a modern context

a. Watch “Servants: The True Story of Life Beneath Stairs” (60 minutes) : this is Part 3 of a BBC documentary; you might also enjoy watching the first two parts (Part 1: Knowing your place; part 2: Class war) https://www.youtube.com/watch?v=kbAsugV-jF8

b. Watch “The Grumpy Guide to Class” (30 minutes) http://www.youtube.com/watch?v=3ZAyYBDUNug&fmt=18  (in three parts on YouTube – this is the link to the first part).

[bookmark: _Toc26357551]2. Preparation and assignments for the workshop: History of the United Kingdom 1918 - today

a. Each group, will prepare for the workshop by reading the sections assigned to them (see below); make notes of your findings;
b. Each student chooses one pivotal event in the section assigned to them: the event is pivotal when its impact can still be felt/seen in Today’s society (British but perhaps also worldwide) – make sure that each group member has a different event;
c. Then each student chooses 3 images that represent this pivotal event: 2 images of the past AND 1 image of the impact on Today’s society;
d. Print the images and bring to class. Be prepared to explain in class.
FROM BBC History website, British history: The Making of Modern Britain (1945 - present): all except Jubilee http://www.bbc.co.uk/history/british/modern/

GROUP 1: Overview section: Britain from 1945 onwards

GROUP 2: Rebuilding Britain section: Why Churchill Lost in 1945; The 1948 London Olympics Gallery; The Wasting of Britain's Marshall Aid; The Welfare State - Never Ending Reform; The Peacetime Conscripts: National Service in the Post-war Years

GROUP 3: Windrush section: Arrivals: Seven passengers on the first ship to bring post-war immigrants from the Caribbean tell their stories; the Passengers; Black British Literature since Windrush

GROUP 4: End of Empire section: Was the Suez Crisis the final blow to Britain's self-image as a world power to be reckoned with?; Britain, the Commonwealth and the End of Empire; From Empire to Independence: The British Raj in India 1858-1947; The Hidden Story of Partition and its Legacies

GROUP 5: Social Change section: Can a truly multi-racial society ever be achieved in modern Britain, or does history prevent it?; Thatcherism and the End of the Post-War Consensus; 20th Century Britain: The Woman's Hour;

[bookmark: _Toc26357552]Related reading
Christopher, D. P. (2015). British culture: an introduction. Routledge.
Giddens, A., Duneier, M., Appelbaum, R. P., & Carr, D. S. (1991). Introduction to sociology. New York: Norton.
Glencross, A. (2016). Why the UK voted for Brexit: David Cameron's great miscalculation. Springer.
Morton, A. (1999). A people's history of England. Lawrence & Wishart.
Norris, P., & Inglehart, R. (2019). Cultural backlash: Trump, Brexit, and authoritarian populism. Cambridge University Press.
Pooke, G. (2012). Contemporary British Art: An Introduction. Routledge.
Roberts, K. (2011). Class in contemporary Britain. Macmillan International Higher Education.


[bookmark: _Toc26357553]Day 3: BRITISH IDENTITY

[bookmark: _Toc26357554]1. Preparation and assignments for the lecture: British Foreign Policy

Read the following articles:
- https://www.economist.com/news/books-and-arts/21721358-book-makes-rare-attempt-use-survey-data-find-some-answers-explaining

-  https://www.jrf.org.uk/report/brexit-vote-explained-poverty-low-skills-and-lack-opportunities

https://www.iiea.com/ftp/Powerpoints/2017/Matthew_Goodwin_IIEA_March_2017.pdf

[bookmark: _Toc26357555]2. Preparation and assignments for the workshop: British identity

a. Go to the website of “The Migrant Observatory” https://migrationobservatory.ox.ac.uk/
 * go to the “Publications” section and then to the “Briefing” section:
· Read the article “Migrants in the UK: An Overview”;
· Then select the section “Media and Public Opinion” on the left column. Then read the article “UK Public Opinion toward Immigration: Overall Attitudes and Level of Concern”.
* go to the “Commentary & Press” section:
· Select the section “Media and Public Opinion” on the left columns. Then read the article “’Control and the EU: British national newspapers and the framing of migration since 2006”
b. Answer the following questions:
· What is the issue: A large part of the British feel that immigration is the biggest problem of society in the UK
· So what are the facts?
· How is the UK government trying to address the issue?
· How does the media cover the issue

[bookmark: _Toc26357556]Related reading
Childs, D. (2013). Britain since 1945: A political history. Routledge.
Hirsch, S. (2018). Brit (ish): On race, identity and belonging.
Kumar, K. (2003). The making of English national identity. Cambridge University Press.
Marshall, G., Newby, H., Rose, D., & Vogler, C. (2005). Social class in modern Britain. Routledge.
Roberts, K. (2011). Class in contemporary Britain. Macmillan International Higher Education.


[bookmark: _Toc26357557]Day 4: BRITISH ARTS

[bookmark: _Toc26357558]1. Preparation and assignments for the lecture: (British Contemporary) Art

Watch BBC British Masters Episode 3 of 3: A New Jerusalem (https://www.dailymotion.com/video/xmag70_bbc-british-masters-3of3-a-new-jerusalem-pdtv-xvid-ac3-mvgroup_shortfilms)
Three-part series in which art historian James Fox explores 20th-century British art, a period he considers an extraordinary flowering of genius.

In the decades after the Second World War, at a time when many had lost their faith in humanity, British artists turned to the great figurative painting tradition to address the biggest questions of all: what does it mean to be human and how do we create a more humane world? Such existential angst is captured in Lucien Freud's harrowing early portraits and Graham Sutherland's Pembrokeshire landscapes. Francis Bacon stared deep into his own soul to explore the human capacity for evil, while Richard Hamilton warned against the false hope of consumerism. As national pessimism gave way to a new optimism, David Hockney dared to suggest Paradise might be available to us all. But in the early 1970s, just as the world finally began to recognise the genius of Britain's painterly tradition, young artists at home turned against it.

[bookmark: _Toc26357559]2. Preparation and assignments for the workshop: United Kingdom and Ireland: Art

Presentation of Art Movement
Your group will be assigned an art form. Do some brief research into this art form, decide upon one or two or three artists and select a total of three works. It could be three from the same artist but this exercise works better with different artists.  Once you have chosen your three works, analyse them in brief, and present those three works to the class in the workshop. (10-12 minute presentation) 
T
he teacher will show you an example of an art analysis. Please, rest assured; we do not expect such detail from you!  All we would like you to do is show three works of art, give brief background information, and place the pictures in a historical context. 

Group 1: Performance poetry – suggestions: Hollie McNish, Benjamin Zephaniah, Caleb Femi, Kate Tempest 

Group 2: British photography – suggestions: Bert Hardy, Martin Parr, Chris Killip, Tony Ray Jones

Group 3: Steampunk – suggestions: art & design, fashion, literature, music, video games

Group 4:  Fashion – suggestion: Vivienne Westwood, Mary Quant, Stella McCartney, Alexander McQueen

Group 5: Graffiti artists - suggestions Banksy, Paul Insect, Sickboy, Phlegm

NOTE! If you have your own suggestion for a different art movement – approach your teacher; we welcome any initiative!

[bookmark: _Toc26357560]Related reading
Biressi, A., & Nunn, H. (2013). Class and contemporary British culture. Springer.
Childs, P., & Storry, M. (2013). Encyclopedia of contemporary British culture. Routledge.
VanderMeer, J., & Chambers, S. J. (2012). The Steampunk Bible: An Illustrated Guide to the World of Imaginary Airships, Corsets and Goggles, Mad Scientists, and Strange Literature. Abrams.
While, A. (2003). Locating art worlds: London and the making of Young British art. Area, 35(3), 251-263.
Pooke, G. (2012). Contemporary British Art: An Introduction. Routledge.


[bookmark: _Toc26357561]Day 5: IRELAND

[bookmark: _Toc26357562]1. Preparation and assignments for the lecture: Modern Ireland in a historical context

Video screening: watch either Hunger (Steve McQueen, 2008) or Philomena (Stephen Friars, 2013) or Calvary (John Michael McDonagh, 2014).

[bookmark: _Toc26357563]2. Preparation and assignments for the workshop: Irish songs and poetry Only songs?

Extensive analysis of songs about the Troubles. 

The teacher will show you a sample analysis of a poem and of a song. Prepare a group presentation using PPT or Prezi, in which you show the class your analysis of your poem or song. (10 - 12 minutes)

Group 1: Zombie by The Cranberries 

Group 2: Belfast Child by Simple Minds

Group 3: Fields of Athenry by The Dubliners

Group 4:  Sunday Bloody Sunday by U2

Group 5: Streets of Sorrow by The Pogues


[bookmark: _Toc26357564]Related reading
Boyce, D. G. (2003). Nationalism in Ireland. Routledge.
Connolly, S. J. (Ed.). (2002). The Oxford companion to Irish history (p. 129). Oxford: Oxford University Press.
Ferriter, D. (2010). The transformation of Ireland 1900-2000. Profile Books.
Hickey, R. (2007). Irish English: History and present-day forms. Cambridge University Press.
Jackson, A. (2003). Home rule: an Irish history, 1800-2000. Oxford University Press, USA.
Kearney, R. (2002). Postnationalist Ireland: politics, culture, philosophy. Routledge.
O'Flynn, J. (2017). The Irishness of Irish Music. Routledge.
Rolston, B. (2001). ‘This is not a rebel song’: the Irish conflict and popular music. Race & class, 42(3), 49-67.


[bookmark: _Toc26357565]Day 6: SCOTLAND

[bookmark: _Toc26357566]1. Preparation and assignments for the lecture: Scottish History and Society

Watch the documentary (made for the BBC a few months before the vote for independence) For Richer or Poorer by Robert Peston https://www.youtube.com/watch?v=exaxbLDBEcs
LONDON CALLING: BBC bias during the 2014 Scottish independence referendum
https://www.youtube.com/watch?v=TXQYuLUAbyw

And the commentary about the BBC bias: https://www.theguardian.com/commentisfree/2017/mar/21/bbc-brexit-bias-row

[bookmark: _Toc26357567]2. Preparation and assignments for workshop: Scottish identity

Conduct research into these themes/questions. The links that we have given you are starting points to answer your group question and we expect you to do more research. Bring brief notes to the workshop week six. Design a padlet which illustrates your topic. Each group should bring a laptop or large tablet on which to show their padlet during class. Your teacher will give you the link to your padlet page.

Group 1
Drugs and poverty in Scotland: to what extent are they an issue?
https://www.theguardian.com/society/2018/jul/03/scotland-records-highest-level-of-drugs-deaths-in-europe

https://www.theguardian.com/politics/2018/oct/09/calls-for-radical-action-curb-record-drug-deaths-scotland

https://www.vice.com/en_nz/article/8qqa94/this-is-what-happened-to-the-trainspotting-generation-of-heroin-users

https://www.jrf.org.uk/report/poverty-scotland-2018?gclid=EAIaIQobChMIzuaP0OGE4AIVj4GyCh31dAgWEAAYASAAEgIRmfD_BwE

http://www.telegraph.co.uk/news/2016/08/31/scotlands-poorest-and-richest-areas-revealed/

https://www.gov.scot/news/poverty-in-scotland/

http://www.healthscotland.scot/health-topics/drugs

Group 2
What is the motor of the Scottish economy?
Surf:
http://www.bbc.com/news/scotland/scotland_business
Surf:
http://www.heraldscotland.com/politics/beyondbrexit/
Surf: http://www.scotland.gov.uk/Topics/Statistics/Browse/Economy

https://www.statista.com/statistics/350717/scottish-gross-domestic-product-gdp/

https://www.ft.com/content/52d3cefc-d9a0-11e7-a039-c64b1c09b482



Group 3
What historical events can be linked to Scottish emigration waves? Do Scottish emigrants hold on to their Scottish identity? 

http://digital.nls.uk/emigration/

http://www.bbc.co.uk/learningzone/clips/scottish-emigration-1830s-1930s/4353.html

http://www.johngraycentre.org/about/archives/brief-history-emigration-immigration-scotland-research-guide-2/

http://www.nls.uk/family-history/emigration

http://www.scotsman.com/news/home-and-away-scotland-still-makes-a-difference-1-1804190

http://scottishemigration.blogspot.nl

Group 4
Bagpipes, Haggis and kilts: is this the extent of Scottish culture?
http://www.scotland.org/about-scotland/scottish-culture-and-traditions

http://www.visitscotland.com/about/arts-culture/uniquely-scottish/highland-games

http://www.scotland.com/festivals/

http://www.eif.co.uk/
	
http://www.shga.co.uk

http://www.scottishgolfhistory.org/oldest-golf-courses/

Group 5
What is the relationship between Scottish clans and Scottish Nationalism?
http://www.scottish-history.com/

http://www.scotland.org/about-scotland/scottish-history/

http://www.electricscotland.com/webclans/clanmenu.htm

http://www.visitscotland.com/about/ancestry/clans/

http://www.theguardian.com/commentisfree/2014/sep/16/scottish-nationalism-british-westminster-class

http://www.theguardian.com/commentisfree/2015/oct/18/snp-conference-referendum-issue

https://www.theguardian.com/commentisfree/2016/oct/22/english-nationalism-belonging-britain-scottish-independence

https://www.theguardian.com/commentisfree/2017/feb/27/parallels-scottish-nationalism-racism-sadiq-khan
http://www.heraldscotland.com/news/15282020.Sir_Tom_Devine__Why_Scottish_nationalism_differs_from_Europe__39_s_xenophobic_movements/

[bookmark: _Toc26357568]Related reading
Ashcroft, B. K., Hood, N., Peat, J., Peters, E., & Young, S. (2002). The Scottish Economy. In Scotland in a global economy: The 2020 vision.
Fry, P. S., Mitchison, R., & Fry, F. S. (2002). A history of Scotland. Routledge.
Harvie, C. (2004). Scotland and nationalism: Scottish society and politics 1707 to the Present. Routledge.
Henderson, A., Jeffery, C., Liñeira, R., Scully, R., Wincott, D., & Wyn Jones, R. (2016). England, Englishness and Brexit. The Political Quarterly, 87(2), 187-199.
McHarg, A., & Mitchell, J. (2017). Brexit and Scotland. The British Journal of Politics and International Relations, 19(3), 512-526.
Mullen, T. (2014). The Scottish independence referendum 2014. Journal of Law and Society, 41(4), 627-640.
Walker, W. (2014). International reactions to the Scottish referendum. International Affairs, 90(4), 743-759.
[bookmark: _Toc26357569]
Day 7: SOUTH AFRICA

[bookmark: _Toc26357570]1. Lecture: South African Society

a. Watch Reggie Yates's Extreme South Africa, Episode 1 (of 3)” The White Slums”.
Twenty years since the first free elections and in the shadow of Nelson Mandela's death, Reggie Yates gets up close and personal with three very different communities in contemporary South Africa. By living amongst them for a week, what will he discover about the extremes of this misunderstood country in the 21st Century? 

In the first episode, Reggie spends a week in South Africa's largest white squatter camp, Coronation Park, outside Johannesburg. South Africa has a white population of approximately 4.6 million and during apartheid the racist political system elevated them into a privileged position. Today, however, white youth charities claim that up to 400,000 of them now live below the poverty line, with many shacked up in small, makeshift camps, although these figures remain hotly disputed. 

But behind the headlines lies an uncomfortable question: are young white South Africans now the ones being discriminated against by being on the wrong side of affirmative action? And if so, will black and white ever be truly equal in South Africa?

b. Go to the Hofstede Centre Website (https://www.hofstede-insights.com/product/compare-countries/ ) and compare the cultural dimensions of South Africa to your own country.

[bookmark: _Toc26357571]2. Preparation and assignments for the workshop: SA Protest songs
Your teacher will assign a song to you. 
1. Listen to the song
2. Briefly research the artist/band: 
- who is/are (s)he/them?
- how do/does (s)he/they fit into the SA music history?
3. Briefly research the song/lyrics:
- when was it written?
- what does it say / what is the main theme of the song/ what does it refer to?
- what could it mean?
4. How was the song relevant to SA society (then)? Explain your answer
5. Is the song still relevant to SA society today? Explain your answer
6. Post your song and your findings on the assigned Facebook page

[bookmark: _Toc26357572]Related readings
Dubow, S. (1995). Scientific racism in modern South Africa. Cambridge University Press.
Lodge, T. (2004). The ANC and the development of party politics in modern South Africa. The Journal of Modern African Studies, 42(2), 189-219.
Maylam, P. (2017). South Africa's racial past: The history and historiography of racism, segregation, and apartheid. Routledge.
Worden, N. (1996). The Making of Modern South Africa: conquest, segregation and apartheid. The English Historical Review, 111(443), 1016-1018.
Schumann, A. (2008). The beat that beat apartheid: The role of music in the resistance against apartheid in South Africa (p. 17). na.


[bookmark: _Toc26357573]Day 8: NIGERIA

[bookmark: _Toc26357574]1. Lecture: Nigerian (English-speaking) culture and society

[bookmark: _Toc26357575]2. Preparation and assignments for the workshop: Nollywood: de Nigerian film industry in a global economic context

a. In your group you will watch the movie you have been assigned.
Group 1: The Wedding Party (Kemi Adetiba, 2016)
Group 2: Fifty (Biyi Bandele, 2015)
Group 3: “76 (Izu Ojukwu, 2016)
Group 4: Lionheart (Genevieve Nnaji, 2018)
Group 5: Tango with me (Mahmood Ali-Balogun, 2010)

b. Analyse the movie and answer the following questions.
- What are the main themes in the movie?
- How do the directors portray the themes?
	- What does the director “say” about the theme(s)?
-  Which scenes describe the thoughts of the directors best
- Which political/social view does the director have? 
- Are there any obvious values or opinions being presented by the director? And if so, how?
- Is the portrayal of the theme(s) the reality or is it bias?
- Place the movies in a sociological and historical context: how does the movie reflect social and political events of the time it was made.
- Is the movie relevant today? Justify your answer
- What can students learn from this movie that increases their understanding of Nigeria?

c. Each group will present their movie to the rest of the class.

[bookmark: _Toc26357576]Related reading
Falola, T., & Heaton, M. M. (2008). A history of Nigeria. Cambridge University Press.
Falola, T. (2001). Culture and customs of Nigeria. Greenwood Publishing Group.
Haynes, J. (2016). Nollywood: the creation of Nigerian film genres. University of Chicago Press.
Hopkins, A. G. (2014). An economic history of West Africa. Routledge.
Joseph, R. A. (2014). Democracy and prebendal politics in Nigeria (Vol. 56). Cambridge University Press.
Osaghae, E. E., & Suberu, R. T. (2005). A history of identities, violence and stability in Nigeria (Vol. 6). Oxford: Centre for Research on Inequality, Human Security and Ethnicity, University of Oxford.


[bookmark: _Toc26357577]ASSESSMENT OVERVIEW 


	1. Workshop preparation (P/F): 
2. Personal response to lectures and reading/viewing material (P/F) to be handed daily at the end of the workshop. 
3. Research report (grade): to be handed in TBA



[bookmark: _Toc26357578]1. Workshop preparation
Every day you are asked to prepare for the workshop. Print your preparation for the workshop (or write it very neatly) and bring it to class. Hand this in at the end of class. In order to receive a Pass, all the work must be handed in to the satisfaction of the teacher.

[bookmark: _Toc26357579]2. Personal Response questions:
There will be several weekly questions about the lectures and the reading/viewing material. Please hand in the answers to these questions to your teacher at the end of the workshop. The answers should be printed with your name at the top of the page.

	Day 1
	Why do you think English has become the Lingua Franca in Today’s   world? How important in English in your country? If you are a native speaker, what is the most common second language taught in schools, and why? 

	Day 2
	What influence did the two World Wars have on the role of the British Aristocracy in society?
Is England still a society in which class differences play a role? To what extent do you (still) see class differences in your own country?


	Day 3
	What triggered some Britons to vote for Brexit and can you relate to them? Explain your answer
How many people from your country live in Britain and why?
What is the relationship between your country and Britain historically and today? Give examples


	Day 4
	Before you took this course, what was the first thing that came to mind if somebody said “British Art”?
What kind of Art (visual or/and performing) is your country known for?


	Day 5
	If you saw Hunger: which group (the Irish or British) has your sympathy? Explain your answer
If you saw Philomena: can you think of any similar injustices in your country? Explain your answer
If you saw Calvary: are there any cases of systematic power abuse religious or otherwise in your country? Explain your answer
Summarize what The Troubles were and how they still influence Irish and British society today. 


	Day 6
	After having watched Peston’s For Richer or Poorer, do you think Scotland should have voted Yes to Scottish independence? Explain your answer
A small majority voted “No” to Scottish independence on 18 September 2014. Are there regions or groups of people in your country who would like to become independent? What is your opinion on this?

	Day 7
	As a preparation for the lecture you had to watch The White Slums.
Are there any neighbourhoods in cities in your own country, which are perceived as slums? Who lives in those slums. Name and describe the attitudes towards them.
You compared the cultural dimensions of your own country with those of South Africa on Hofstede’s website. If you were to live in South Africa, which of these dimensions would present the most difficulties? Justify your answer

	Day 8
	QUESTION FOR NIGERIA
What can you say about the economic, political and cultural relationship between your country and Nigeria?
Is there a significant community of expats from your country living and working in Nigeria, and what do they mostly do there?
Is there a community of Nigerians in your country? Where do they mostly live and what do they do?
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Individual assignment
Deadline: 

The Dutch Prime Minister Rutte is going to lead a combined state visit[footnoteRef:0] and trade mission[footnoteRef:1] to a country of your choice (either South Africa, Nigeria, India, Australia or New Zealand). King Willem-Alexander and Queen Maxima will accompany him.  Although the primary goal of the mission is economic, Rutte is also going to talk with the prime minister/president of the chosen country about more political and social issues. During this discussion he will talk about the issues that are important to the Netherlands such as Human Rights (mainly women’s rights and labour rights), the recent political situation, security and stability in the region, freedom of the press, sustainable development and so forth. [0:  A ceremonial visit to a foreign country by a head of state]  [1:  A delegation sent by a government or by business representatives to another country to promote exports to that country] 


Write a report for Prime Minister Rutte describing the country he will visit, focussing on the political, economic and social aspects. Then sum up the main points Rutte will want to discuss with the prime minister/president. These points should be related to the key objectives of Dutch foreign policy[footnoteRef:2].  [2:  The point of this paper is NOT to research the key objectives of Dutch foreign policy – see below for a brief outline of those objectives. We will also put the key objective of Dutch foreign policy on BB under week 1/workshop] 



Structure of the report:

1. Description of the country:
	- Brief history of connection to the Netherlands
	- Brief overview of political situation
	- Brief overview of economic situation
	- Brief overview of social situation
	- Brief overview of cultural situation

2. Discussion points: (at least 3)
	a. Discussion point 1:
-What is the issue and why is it important to the Netherlands?
- Give a brief explanation of the issue: history and current situation
- What is the impact of the issue on the society and culture of the country?
	
b. Discussion point 2:
-What is the issue and why is it important to the Netherlands?
- Give a brief explanation of the issue: history and current situation
- What is the impact of the issue on the society and culture of the country?
	
c. Discussion point 3:
-What is the issue and why is it important to the Netherlands?
- Give a brief explanation of the issue: history and current situation
- What is the impact of the issue on the society and culture of the country?
	
Your paper should be based on research. Your sources can include newspaper articles, documentaries, books, journals and interviews.

NO WIKIPEDIA! Why? The Perils of the Internet
The enormous volume of information now on the Internet has been both a blessing and a curse to those doing historical research. Many websites, especially official sites of libraries and archives and those that reproduce historical documents, are excellent. However, since just about anyone can create his or her own website, there is little quality control over information placed on the Internet. Unlike most books and articles, websites can present information and views that are usually able to bypass the judgment of discerning publishers, editors, and peer reviewers. Consequently, many historical sites are amateurish, polemical, and factually unreliable. As you do your research, keep a healthy scepticism about information that comes from the web.

The report:
Your report must have a relevant title. All pages must be double-spaced, numbered, and must use standard fonts and margins.

Pay attention to your (APA) bibliography (and run your paper through Ephorus).

Hand in a hard copy. 

NOTE: if you are not a Dutch national, please contact us, as you may want to approach this assignment from the point of view of your own country and culture.

Key objectives of Dutch foreign policy

1. Prosperity: As a trading nation, the Netherlands maintain close ties with many countries. The Ministry encourages exports and investments, opens up markets and guarantees access to knowledge and raw materials. They use their experience and network to help Dutch businesses, both big and small to expand their opportunities to sell products and services globally. The Netherlands wants to achieve a level playing field and, as a result, sustainable and fair trade.
2. Security: The Netherlands considers unstable countries as breeding ground for terrorism, people smuggling and other forms of crime. The Netherlands work with others to combat these threats, by ensuring aid for areas ravaged by war where people are fleeing violence. The Netherlands tries to mediate, block terrorist financing and stop the spread of weapons. Furthermore, they aim  to achieve greater stability by improving living conditions in poor, vulnerable countries and encouraging self-reliance.
3. Justice: A world where ’might is right’ is not in the Netherlands' interests. That's why the Netherlands works to promote the international legal order, so that people can live in freedom and dignity and minorities are protected. The Netherlands works to make agreements to tackle global challenges, such as poverty and food scarcity, climate change and epidemics. In developing countries, the Netherlands works on issues such as economic resilience, better healthcare, food security and clean drinking water.
4. Dutch nationals abroad: The Dutch love to travel, and there are Dutch nationals living and working in many other countries. They want to know which parts of the world are safe, what they need to do if they encounter problems and who they can contact in an emergency. The Ministry offers services and their embassies, consulates and the 24/7 BZ Contact Centre. 

The Ministry's activities are based on the above objectives. They are:

· to maintain relations with other countries and international organisations;
· to promote cooperation with other countries;
· to help developing countries accelerate their social and economic development through international cooperation;
· to promote the interests of Dutch nationals and the Netherlands abroad;
· to collect information on other countries and international developments for the Government and other interested parties;
· to provide information on Dutch policy and the Netherlands' position on international issues and developments;
· to present the Netherlands to the world;
· to deal with applications from and the problems of foreigners living in the Netherlands or seeking to enter or leave the country.

 (taken from the website of the Government of the Netherlands, retrieved 9 April 2019, https://www.government.nl/ministries/ministry-of-foreign-affairs/contents/about-the-ministry````
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Student Name: ________________________________________ 






	Category
	10-8
	7-6
	5-4
	1-3

	Introduction (10%)
	Exceptional introduction that grabs interest of reader and states topic
	Proficient introduction that is interesting and states topic.
	Basic introduction that states topic but lacks interest.
	Weak or no introduction of topic

	Body: background information (30%)
	Information clearly relates to the main topic. It includes many  supporting details and/or examples. 
	Information clearly relates to the main topic. It provides several supporting details and/or examples. 
	Information clearly relates to the main topic. Few supporting details and/or examples are given. 
	Information has little or nothing to do with the main topic. 

	Body: discussion (40%)
	Exceptionally critical, relevant and consistent connections made between background information and discussion points.
Excellent analysis.
	Consistent connections made between background information and discussion points. Good analysis.
	Some connections made between background information and discussion points.
Some analysis.
	Limited or no connections made between background information and discussion points.
Lack of analysis.

	Sources (10%)
	All sources (information and graphics) are accurately documented in the desired format. 
	All sources (information and graphics) are accurately documented, but a few are not in the desired format. 
	All sources (information and graphics) are accurately documented, but many are not in the desired format. 
	Some sources are not accurately documented. 

	Organisation (10%)
	Information is very organized with well-constructed paragraphs and subheadings. 
	Information is organized with well-constructed paragraphs. 
	Information is organized, but paragraphs are not well-constructed. 
	The information appears to be disorganized. 
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